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Economic education of people
with disabilities as a tool supporting
social inclusion

Dawid Abstract

Banas Economic education is becoming increasingly essential for modern societies to function.
It consists of three aspects: knowledge, skills and attitudes, and if such aspects remain
at a low level, the people it concerns are susceptible to financial exclusion. Due to dy-
namic changes occurring in financial markets, knowledge quickly becomes outdated and
needs to be frequently updated. People with disabilities fall into this group of people at
risk of social exclusion, usually displaying lower participation in the educational system
(although this has been changing) and facing greater difficulties in the labour market.
A hypothesis has been posed that economic education may contribute to the social
inclusion of people with disabilities, and the determined goal was to demonstrate the
existence of the need for financial education targeted at people with disabilities to make
them less susceptible to the risk of social and financial exclusion. This goal was achieved
through critical analysis of the literature on the subject, and by way of deduction. The
author’s research demonstrated that economic education is a tool that contributes to
reducing the risk of social and financial exclusion, and therefore economic education
should be primarily targeted at the groups most susceptible to the risk of exclusion,
including, among others, people with disabilities. The paper demonstrates that Poland
also lacks measures that would contribute to the level of economic knowledge of that
social group.

Keywords: financial education, people with disabilities, social exclusion, financial exclu-
sion, inclusion

Introduction

Banking and the entire financial sector have been subject to continuous changes,
with processes largely targeted at digitisation and moving towards a network economy
(Folwarski, 2021a, p. 13). By implementing a series of innovations, the Polish banking
sector has kept up with the pace of growth of the ‘older’ EU Member States (Kotlinski,
2016, p. 7), and one could even say that the entire financial sector in Poland has been
geared towards the implementation of innovation (Szpyt, 2024, p. 4). It is worth keep-
ing in mind that even though such measures are beneficial for the economy, they force
society to improve its competencies, and financial education is the answer to improving
skills, knowledge and attitudes, zjnd may take the form of formal or informal education
(Maciejasz-gwiqtkiewicz, 2017; Swiecka, 2016, p. 92).

Insufficient financial knowledge contributes to financial exclusion, which may con-
sequently result in social exclusion. Through a certain obligation to use the Internet,
the technological development in the financial sector has also contributed to digital
exclusion, since not everyone has access to the Internet. The above-mentioned types
of exclusions are interrelated, fostering an exclusion that everyone is susceptible to,
although to a different degree.

Therefore, the author believes that everyone should be able to develop their compe-
tencies in the field of economic education, in accordance with the concept of lifelong
learning, positively affecting the people who improve their competencies and the entire
economy (Kuchciak et al., 2014, p. 164). Measures in this scope are undertaken by central
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banks of various states', as well as by financial institu-
tions and non-governmental organisations, although
they are mainly targeted at young people (school and
university students) who have a higher potential of
becoming new customers for the banks?. Such initia-
tives are much less frequently targeted at people who
particularly run the risk of social exclusion, such as
people with low or irregular income, the elderly, and
people with disabilities. Solarz argues (2019, p. 15)
that if financial institutions focus only on those who
can be self-served, financial exclusion will follow.

In this paper, the author decided to identify the
gap caused by the lack of initiatives that pertain to
the economic education of people with disabilities,
since this contributes to minimising their exposure
to exclusion, with a hypothesis posed that economic
education may contribute to the social inclusion of
people with disabilities. In addition, the determined
goal was to demonstrate the existence of the need
for financial education targeted at people with dis-
abilities to make them less susceptible to the risk of
social and financial exclusion. To achieve this goal,
a critical analysis of the literature on the subject
was conducted, by means of a deduction. This paper
consists of three parts and a summary. The first part
addresses the issue of exclusion that people with
disabilities are largely exposed to, while the second
part presents the need for economic education of
citizens of modern societies. Finally, conclusions
from the review of research were presented to show
how economic education may be used as a tool for
social inclusion.

Exclusion of people with disabilities
— a problem that still exists

Disability is a phenomenon that is viewed from
several perspectives, although the perception of it has
changed over time. Various models have been created
to describe the relations between a person with a dis-
ability and the society in which the person functions.
The following types of disabilities are identified in the
literature (Wodecki, 2020):

* the charity model, where the person with a dis-
ability should passively accept assistance from
society;

* the medical model, where disability is perceived
through an illness deemed to be the result of
physical or mental limitation of an individual
nature;

* the social model, where disability is the result
of limitations caused by the fully-abled part of
society. This results in the transfer of respon-
sibility for exclusion to society, as it agrees to
various forms of barriers, such as architectural
barriers;

* the biopsychosocial model, which is the most
complex one, and a certain combination of the
medical and social model by way of synthesis,
which also takes into account the legal as-
pect.

It should also be stressed that people with disabili-
ties are a highly diversified group, which follows the
fact that certain conditions may trigger limitations.
There are many types, but it is worth remembering
that the classification is not exhaustive:

¢ vision disability,

* hearing disability,

* mobility hearing,

* neurological conditions, including neurodegen-
erative diseases;

* mental disability.

It is incredibly difficult to clearly define the phe-
nomenon of exclusion, which largely follows the
complexity, and dynamic and multi-dimensional nature
of that phenomenon. Given the limitations imposed
by the length of this paper, the author presents three
types of exclusion, which, in the author’s view, people
with disabilities are exposed to: social exclusion, finan-
cial exclusion and digital exclusion. There are causal
links among all of them, which are essential from the
viewpoint of the issues discussed in the paper.

While discussing the topic of exclusion, it is worth
starting with social exclusion, as it is deemed to be the
reason for financial exclusion (Szopa & Szopa, 2011,
p. 13). Although colloquially this concept is quite
often equalled with the concept of poverty, scientific
discourse demonstrates that these concepts are not
identical (Atkinson, 2017; Panek, 2011; Sen, 2002).
Szarfenberg (2003, p. 17) believes that this is a situ-
ation that prevents, or largely prevents, the perform-
ance of social roles, or the use of social infrastructure
or public goods. Frieske (2010, p. 3) also points to
the issue of defining the concept of social exclusion,
as he believes it to be amorphous, and that poverty
might be a correlate of social exclusion. Golinowska
(2008, pp. 116-117) points out that social exclusion
is a multi-dimensional category, and thus it cannot
be equated with poverty, while the multi-dimensional
nature of the concept also brings about issues with
categorising the definitions that have already been
in use. Mazur and Ku¢ (2019, pp. 23-24) argue that
social exclusion may be defined twofold, depending
on the approach adopted — in terms of participation
and distribution. Meanwhile, Donska-Borsiak (2015,
p. 7) proposes three groups into which explanations
of this concept can be categorized: analytical, work-
ing and official.

While referring to financial exclusion, Frieske
(2010, p. 2) points out that it is one of the dimensions
of social exclusion and defines it as “restrictions in
access to financial services, even the simplest ones,

! Educational activities pursued by selected banks were discussed by Janc and Warchlewska (2018) among others.
2 Measures targeted by financial institutions at children and young people were reviewed by Maciejasz-Swiatkiewicz

(2017), among others.
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such as a current account or taking out a bank loan
under regular terms and conditions”. Maciejasz-
-Swigtkiewicz (2013) proposed one of the broadest
definitions of financial exclusion:

A process phenomenon that applies to the
body of Issues faced by entities operating in
the market of financial services in the sphere
of their consumption, production and social
cohesion, both of an individual and of the
group (households), with regard to the access
and ability to use the offer of financial products
and services. Such difficulties could be caused
through fault or no-fault, and their nature could
be voluntary, forced, permanent, temporary,
primary, secondary, comprehensive or partial,
realised or unrealised. (pp. 38-39)

Warchlewska (2020, p. 126) carried out a wider
review of the definition of financial exclusion. The
multi-dimensional nature of the issues of financial
exclusion resulted in factors affecting financial exclu-
sion being detailed in the literature on the subject.
The following types of exclusion could be identified
(Kempson et al., 2000):

* geographical (insufficient number of outlets or

too great a distance to branches or ATMs),

* caused by availability (no access to electronic
banking),

* caused by conditions (services not tailored to
client needs),

* caused by price (excessive fees),

* marketing (no interest in a given group as po-
tential clients),

* self-exclusion (manifested by two aspects —vol-
untary resignation from the use of financial
services or the lack of awareness of participa-
tion in the financial market (Cichowicz, 2016b,
p. 74).

The issue of the causal link between social exclu-
sion and financial exclusion is also the topic of aca-
demic discussions (among others Iwanicz-Drozdowska
& Nowak, 2011, p. 27). Compared to Western Euro-
pean countries, Poland is quite specific, since financial
exclusion usually results from social exclusion, while in
the West, a reverse trend is usually true (Szopa & Szo-
pa, 2011, p. 13). It should be also remembered that
financial exclusion is not an issue that occurs only in
countries with alow or medium level of development,
but it also increasingly more often affects citizens
of highly developed countries (Iwanicz-Drozdowska
& Nowak, 2011, p. 20; Solarz, 2010, pp. 248-249).
Therefore, measures should always be undertaken to
prevent or mitigate the risk of exclusion.

While such factors refer to people with disabilities,
it may be concluded that not all such factors affect
them to an equal extent. As Warchlewska points out
(2017, p. 40), self-exclusion, exclusion caused by cer-
tain conditions, and marketing exclusion affects the
analysed group more often than the general society.
Geographical exclusion is less prevalent, since the

supply of essential aid accessories, such as induction
loops, is a major issue for people with disabilities.
The author believes that price is not a major factor
of financial exclusion today, because banks and saving
societies in Poland were obliged to start offering, as
of 8 August 2018, a basic payment account offered
free of charge pursuant to the so-called PAD (Direc-
tive...., 2014).

It is undeniable that households with people with
disabilities face a greater risk of poverty, which could
be the reason for financial and social exclusion.

One of the ways to prevent financial exclusion could
be electronic banking, which reduces costs (both for
the consumer and the bank) and greatly improves the
aspect of availability, although this type of banking
is also related to digital exclusion. Folwarski (2021b,
p. 84) believes that Internet access is of paramount im-
portance in this matter, with the entire issue of digital
exclusion related to accessing and using information
and communications technology. This concerns un-
equal access to devices that support Internet connec-
tions (Dijk, 2010), as well as social and psychological
issues, such as the motivation to learn new skills. This
phenomenon should be analysed on two (Kujawski,
2018) or three planes (Zuchowska-Skiba, 2020, p. 196).
Firstly, it should be specified whether access exists and
what infrastructural barriers, if any, make it difficult
or prevent access to the Internet or the application.
Secondly, it is necessary to focus on factors that affect
barriers and mental limitations resulting from the lack
of needs and motivation, which translates to digital
exclusion, with such limitations including education,
age or social status of a potential user. The third
plane covers analyses that reveal relations between
access to the technology and factors that affect that
access, as well as the experience of individual users
(Zuchowska-Skiba, 2020, p. 197).

In the age of widespread popularity of mobile de-
vices, as well as major and dynamic technological ad-
vancement, partly forced by the COVID-19 pandemic,
barriers to accessing the Internet and applications
offered by various institutions hardly affect most
people. The situation is different when it comes to
people with disabilities, who often need to use assis-
tive technologies. The main issue is the high cost, and
also the fact that such technologies are developed in
response to current needs and problems (Zuchowska-
-Skiba, 2020, pp. 197-198), so they might be obsolete
when made available to a larger group of recipients,
and therefore not always effective in combatting
digital exclusion.

As Zuchowska-Skiba points out (2020, p. 198),
the Internet assists people with disabilities in the
processes of being self-reliant and making their own
decisions. Based on the results of the Social Diagnosis
project of 2015, Zuchowska-Skiba also points out that
the use of banking services is one of the five most
frequent activities performed online. Data presented
by that author demonstrates that people who hold
higher degree disability certificates use the potential
of the Internet to a greater extent than people who
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hold moderate or minor degree disability certificates
(Zuchowska-Skiba, 2020, pp. 205-206). It should be
noted that the Social Diagnosis has been discontinued,
but based on data published by Statistics Poland it
can be demonstrated that the share of households
that own devices that support Internet access has
been growing (Statistics Poland, 2024), which makes
it reasonable to expect that the share of people who
own and use such products has also increased among
people with disabilities®. Therefore, this could be
treated as an opportunity for inclusion for the group
of people analysed in this paper by way of minimising
marketing exclusion, and also due to its availability.
This could also be potentially beneficial for banks,
which could win new clients.

Activities pursued by financial institutions in order
to minimise the risk of contracting the coronavirus
resulted in making it easier for clients to get in touch
remotely with bank employees, as well as in the
simplification of procedures, such as opening a bank
account based on taking a selfie. It could seem that
such activities reduced the factors that affected finan-
cial exclusion, but it should be considered that people
with disabilities, especially people affected by digital
exclusion, face problems using these options in the
first place. In addition, the author believes that it is
still worth considering whether such services should
continue to be offered by banks on an ongoing basis,
as it will make it easier for many people to contact
their financial institutions.

Digital exclusion is also prevented at the legal level.
One such relevant act of law is the Act of 4 April 2019
on the Digital Availability of Websites and Mobile
Application of Public Entities (Act of 4 April..., 2019),
which requires public entities to ensure digital avail-
ability for all citizens. If such public entities are unable
to ensure it, they are obliged to provide alternative ac-
cess, such as a telephone contact number, with failure
to comply with this obligation making them subject
to financial penalties. However, as experts of the
Widzialni Foundation argue, the level of availability of
websites managed by the public administration stood
merely at 36% in 2021 (Widzialni, 2021, p. 13).

The need for economic education
in modern society

Economic education could be either formal or in-
formal (Maciejasz-éwiqtkiewicz, 2017, p.41; Swiecka,
2016, p. 92), and is often targeted at specific groups,
mostly children, young people and students, since
financial institutions see them as potential clients.
This can be seen on the Map of financial education,
6th edition, part 1 (Czernek et al., 2017). It is also worth
mentioning that the report does not list any initiatives
that directly target people with disabilities. Fraczek
and Gagat Matuta (2019, p. 29) arrived at similar con-

clusions. When analysing the intellectual and capital
potential of people affected by Asperger syndrome,
they noticed that such people did not participate in
activities related to financial education.

There is also a differentiation among entities that
offer opportunities for increasing the level of eco-
nomic knowledge, such as central banks, commercial
banks, universities and foundations. Janc and Warch-
lewska (2018, p. 34) argue that such institutions need
to work together to raise the awareness of consumers
of banking services. The abundance of activities under-
taken by such institutions has been inspiring. Activities
of commercial banks alone can be broken down into
three groups (Cichowicz, 2016a, p. 129):

¢ direct involvement of the institution,

* activation of employees, e.g. by way of em-

ployee voluntary programmes,

* setting up a foundation.

However, when creating financial education pro-
grammes, commercial institutions should keep in
mind the separation of such activities from financial
advisory (Cichowicz, 2016a, p. 132), which will cre-
ate a better image of such institutions with regard to
corporate social responsibility, and could also increase
the level of trust placed in banks.

The need for actions in the field of economic
education could also be substantiated by a deci-
sion of the Polish government, under which start-
ing from 1 January 2022 benefits awarded by the
Social Insurance Institution are paid out to service
beneficiaries in cashless form as default, to a bank
account specified by service beneficiaries — Journal
of Laws 1998 No 162 item 1118, Article 130 (Act of
17 December..., 1998). This could be viewed as an
element of the government’s fight against the finan-
cial exclusion of a part of Polish society. However,
unless those citizens are educated on how to use
banking products, and their awareness of risks and
opportunities is enhanced, there is a risk that when
such people receive such a benefit they will withdraw
all the funds and continue to use cash, thus choosing
self-exclusion. Such people could also be categorised
as a marginally banked population, given the insuf-
ficient use of services offered by the banking sector
(Barr, 2004, p. 130).

Self-assessment of knowledge about the personal
finances of the Poles is regularly surveyed as part of
the “Bankers for Education” programme, organised
by the Warsaw Institute of Banking, with the results
showing that Poles feel that they possess an increas-
ingly higher level of financial knowledge. However,
shortcomings in the field of economy and personal
finance have been noticeable the whole time (Fig-
ure 1), with the 2022 edition showing that the most
severe shortcomings were recorded in the area of
cybersecurity (51%) and investing (35%) (Zwigzek
Bankow Polskich, 2022).

3 Research conducted by Banas$ (2022) on a group of persons aged 55-75 demonstrated a strong dependence between

the use of the Internet and the use of online banking.
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Self-assessment of the level of financial knowledge of Poles (in %)
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Source: author’s own work based on: Poziom edukacji finansowej Polakow 2018, Bankowcy dla Edukacji, 2018 (https:/bde.wib.org.
pl/wp-content/uploads/2021/08/Poziom-wiedzy-finansowej-Polakow-2018.pdf); Poziom wiedzy finansowej Polakow 2020, Bankowcy dla

Edukacji, 2020

(https:/bde.wib.org.pl/wp-content/uploads/2021/08/Poziom-wiedzy-finansowej-Polakow-2020.pdf; Poziom wiedzy

finansowej Polakow 2022, Zwiazek Bankow Polskich, 2022 (https://zbp.pl/getmedia/e73885ae-2e7d-4a4c-9ca4-e1236e3ae610/Poziom-

wiedzy-finansowej-Polakow-2022_ver-medium).

The low level of financial knowledge of Poles is also
confirmed by international research* conducted by
the OECD, and although results for Poland are slightly
higher than the overall research average (13.1 points
out of 21 total points, with an average of 12.7 points
(13 points for the OECD Member States)), it is worth
mentioning that further measures to increase the
level of financial knowledge of citizens should be
taken in all the participating countries. Citizens of
Hong Kong, China, Slovenia and Austria ranked the

highest (above 14 points), with the lowest scores
received by the Italians, Romanians and Colombians,
barely above 11 points (OECD, 2020). This confirms
postulates arising out of a review of the literature on
the subject presented by the author, which demon-
strates that economic education should be offered to
everyone regardless of the affluence of the country
and the social group. The benefits of a society that
has received economic education contribute to all
aspects of life (Figure 2).

Figure 2
Benefits of a society that has received economic education
N\
«awareness, knowledge and skills that facilitate participation in society
~easier access to attractive products and services
micro «improved situation in the financial market
level J/
\/ N
«customers willing to buy advanced products and services
«greater awareness of business partners
meso «improved profitability
level )
) )
«greater economic growth
*lower costs of cash trading
macro «fewer welfare beneficiaries
level y

<

Source: author’s own work.

* Notable domestic publications include papers by Maison (2013) and Rutecka-Goéra (2020).
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The dynamic changes taking place worldwide were
even more accelerated by the COVID-19 pandemic,
with modifications also taking place in the financial
market. Among others, the limits of cashless payments
were increased, and payment habits changed (Banas
& Kliber, 2022), meaning that the economic knowl-
edge from several years ago is becoming outdated
increasingly faster. Consequently, such knowledge
needs to be sought on a lifelong basis, since new
products are more complex and require more exten-
sive awareness.

Economic education as a tool for inclusion

Trychomiak (2021, p. 19) believes that “we should
not expect much from financial education”. The au-
thor of this paper finds such a statement difficult to
agree with, as economic education brings benefits,
even if not always financial and sometimes difficult to
measure, and changes in financial behaviour should be
deemed a success of the educational measures. For ex-
ample, participants of the Potential — new forms of social
capital in the urban municipality of Przasnysz programme
listed the following positive effects: greater awareness
of expenditure, hire purchase, and new attempts to
find savings. The process of expenditure monitoring
presented to the programme participants was also
welcomed, with one of the successful outcomes of this
activity being the fact that one in ten families began
to accumulate savings (Trychomiak, 2021, pp. 21-22),
which demonstrates that activities in the field of
economic education contribute to a reduction in the
level of financial and social exclusion. The opinions
of participants pointed to a positive reception, which
lets us conclude that activities in the field of economic
education are necessary.

It is also crucial that educational programmes are
properly adapted, as indicated in research by Lusardi
and Mitchell (2007, p. 222) on the awareness of long-
term pension saving. The researchers believe that
a one-size-fits-all approach has little chance of suc-
cess, while adaptation of the level and topics to the
needs reported will translate into increased effective-
ness of training, and although people with disabilities
may require special adaptations, such activities will
be most likely welcomed. It is worth mentioning
the conclusions drawn by Fraczek and Gagat Matuta
(2019, p. 29) regarding a lack of adapted activities in
the field of economic education, as reported by the
people affected by Asperger syndrome. The authors
of'the paper mentioned that such people demonstrate
repeatable behaviour, so one could expect that follow-
ing the process of economic education, such people
would become loyal clients of financial institutions.
This should translate into a lower share of people af-
fected by financial exclusion, and consequently a lower
share of people affected by social exclusion.

From the viewpoint of issues addressed in this
paper, it is worth noting the conclusions drawn by
Btedowski and Iwanicz-Drozdowska (2010, p. 9), who
demonstrated, on the basis of their own work, that

“a high level of financial exclusion goes hand in hand
with poor knowledge of personal finance”. OECD
experts drew similar conclusions (2020) and argued
that there is a positive correlation between the level
of financial knowledge and financial inclusion, which,
by analogy, can be understood as a process contrary
to financial exclusion. The above-mentioned research
demonstrates that it is necessary to stress the need
for economic education training for each social group,
especially the groups most vulnerable to the risk of
financial exclusion. However, financial education not
only contributes to financial and social inclusion, and
Janc and Warchlewska (2018, pp. 26-27) believe that
financial education supports the elimination of factors
that are responsible for financial exclusion. A sufficient
level of economic knowledge also contributes to an
increase in the banking penetration ratio of society,
which may translate into the use of more advanced
financial products (Swiecka, 2016, p. 90). Fraczek is
more distinct about the consequences of the lack of
financial knowledge (2014, p. 125), and claims that
it is not possible to effectively manage household
finances without knowledge of this type.

A consequence of the financial education of citi-
zens, regardless of their age, is an increase in the pros-
perity of society (Swiecka, 2016, p. 97), while another
benefit achieved through economic education is the
increase in awareness of individual consumers and
the improvement of their situation on the financial
market (Fraczek, 2014, p. 122). Banks also profit from
this situation, as they are able to offer more products
to conscious consumers, which contributes to the
development of the entire economy.

Summary

A higher level of financial knowledge contributes
to greater participation in social processes, while the
development of technology, which reduces exposure
to geographical exclusion, generates higher digital
risk. However, legal determinants, namely the Act on
Digital Availability and the increasing share of people
who use connected devices, lead to the conclusion
that in most cases it is mental factors that contribute
to digital exclusion, such as the unwillingness to use
electronic banking. The author of this chapter believes
that the price of banking services also contributes, to
a low extent, to financial exclusion. This conclusion
is based on the fact that financial institutions imple-
mented the PAD Directive, which obliged financial
institutions to set up basic payment accounts, offered
free of charge.

An increase in the level of economic knowledge
thanks to a wide educational offer tailored to the
needs of participants, who can be treated as partners,
will allow financial institutions to win new clients.
The research by Zuchowska-Skiba (2020) demon-
strated that people with a higher level of disability
use the potential offered by the Internet to a greater
extent than people with certificates of a lower level
of disability. In addition, the Internet allows them to
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become more independent and make their own de-
cisions. A pilot poll on economic knowledge among
people affected by Asperger syndrome conducted by
Fraczek and Gagat Matuta (2019, pp. 28-29) points
out that even though such people demonstrate re-
petitive behaviour, they do not use savings products
offered by financial institutions, and therefore could
be a group of potential clients who would stand out
due to their loyalty and the repetitive nature of their
behaviour.

Poland still lacks solutions in the field of economic
education dedicated to people with disabilities, with
such solutions mainly targeted at school and univer-
sity students, and rarely designed for older recipients.
People with disabilities are a highly heterogeneous
group and a one-size-fits-all approach cannot be ap-
plied to everyone, yet it is worth considering a break-
down into various age groups, such as elementary
school pupils, secondary school students, university
students, and adults, with dysfunctions obviously
taken into account. Age determines participation in
the financial market less frequently, because minors
increasingly more often hold a bank account, and
the elderly also use bank accounts and electronic
banking more and more often. It is important that
education is offered to all participants in individual
groups at a similar level, with integration in mind so
that no one feels stigmatised. In addition, the abil-
ity to participate in diversified groups may produce
different viewpoints, which will be an added value
otherwise unobtainable. Fraczek and Gagat Matuta
(2019, p. 29) also observed that there is a lack of
activities in the field of economic education adapted
to people affected by Asperger syndrome, which is
also confirmed by a report entitled Map of financial
education (Czernek et al., 2017). As banks obviously
operate to make a profit, they design the majority
of their educational activities with young people in
mind as potential clients. However, the educational
activity for people with disabilities should also fit
into the framework of widely understood corporate
social responsibility, rather than being seen as merely
an investment that needs to be profitable.

An increase in the level of economic knowledge is
not only beneficial for the people who participate in
such activities, but it also contributes to the economy
and society, as more aware citizens are less likely to
fall into a debt spiral, and they seek welfare less fre-
quently. Well-educated consumers are also more likely
to use more advanced products, and the conscious use
of products of financial institutions positively affects
economic development.

The above assertions prove that economic educa-
tion should be deemed a tool in combating social
exclusion, as an increase in the knowledge positively
affects one’s self-esteem, which can minimise mental
barriers that favour exclusion. The cited research by
Bledowski and Iwanicz-Drozdowska (2010) and the
OECD (2020) demonstrates that a higher level of fi-
nancial education prevents financial exclusion, which
is linked to social and digital exclusion.
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WE RECOMMEND

2024 CHLOE 9 Report: Strategy Shift: Institutions Respond to Sustained
Online Demand

The ninth installment of the Changing Landscape of Online Education (CHLOE) report,
produced by Quality Matters™ , Eduventures® and Educause — offers an overview of
the current state of online learning in higher education as well as insights into its future
development. The report was compiled by surveying chief online officers (COLOs) — the
professionals best situated to assess the current state of this ever-developing field — at
U.S. two- and four-year colleges and universities.

The majority of survey participants report both learner demand for online learning surging
and institutional strategic priorities shifting to meet this demand, as well as the adapta-
tion to the new presence of Al tools in the academic environment. Notable findings from
the 53-page report include:

* Priorities for Online Learning: Institutions are increasingly prioritizing the development of online versions of both
on-campus courses (69%) and on-campus degrees (65%) in order to meet demand. In terms of their topmost priority,
43% of COLOs chose online versions of on-campus degrees (the majority of public four-year institutions identified
this as their top priority), with online versions of on-campus courses selected as the top priority by 39%.
Tuition and Institutional Revenue: In an era when many institutions are experiencing financial challenges, most
COLOs surveyed reported that their institutions charge the same tuition for online learning as they do for tradi-
tional face-to-face learning. With 60% of four-year public institutions reporting that they generate net revenue from
these programs, the data points toward a high degree of financial viability for online learning. As a result, many
institutions are investing more deeply in their online programs: 42% of COLOs reported at least some increase in
their online learning budget.

Al in Higher Education: With artificial intelligence a constant topic of discussion in education, COLOs reported a
wide variety of approaches for addressing its presence and potential in higher learning. Only 35% of COLOs reported
having Al-related policies; 40% reported that policies and guidelines related to Al were topics under discussion. 34%
of COLOs reported that students are encouraged to engineer Al prompts in their classes, and 32% of COLOs say
that Al as a topic is taught to students. Only 6% of COLOs said students are actively discouraged from using Al.
Third-Party Servicers: In early 2023, the U.S. Department of Education announced new accountability measures for
Third-Party Servicers — corporate entities that partner with colleges to help them develop or deliver some aspect
of their operations — including Online Program Management companies (OPMs). These measures greatly expanded
both the definition of this category and the actions institutions must take in order to utilize Third-Party Servicers,
raising concerns about the time and cost needed to comply. In CHLOE 9, about a quarter of COLOs reported that
their institution currently works with at least one OPM, an increase from the 18% who said the same in CHLOE 7
(2022). This suggests that OPM adoption by institutions invested in online learning is still growing. Just over half
of respondents revealed moderate or little concern about newly proposed federal regulations targeting OPMs
and other online learning activities, suggesting widespread uncertainty about whether proposed new rules will
ever take effect.

Regular and Substantive Interaction: In order for online courses to qualify for federal student aid, the U.S. De-
partment of Education requires Regular and Substantive Interaction (RSI) to occur. This requirement mandates
frequent and meaningful interactions between students and instructors in both synchronous and asynchronous
programs. In CHLOE 9, only a small minority (7%) of schools report not having (or considering) RSI policies or
guidelines, with public institutions more likely to have them than private institutions. The majority of institutions
provide faculty support in meeting RSI by providing staff help, training, and/or digital resources, but nearly one-
quarter do not evaluate any courses to determine if RSI requirements have actually been met.

From the official Quality Matters website, the report can be downloaded for free at: https:/fwww.qualitymatters.
org/qa-resourcesfresource-center/articles-resources/ CHLOE-9-report-2024
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